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Teachers, professors, and mentors have always played a pivotal role in my professional life.
Because of their example and my own experiences, I believe in the substantial positive effects
of the kind of education that challenges and empowers students to achieve their potential. My
goal in the classroom is simple: to assist my students in their academic growth and character
building. As an economics instructor, I believe this goal is best achieved by effectively and
enthusiastically teaching students how to use economic theory to make decisions, identify
trade-offs and counterfactuals, and predict outcomes of events and policies. As an educator, I
go beyond economic theories and frameworks to invest in students’ character and confidence
in their own abilities. My experience and academic background have prepared me well
to teach introductory and advanced courses in Microeconomics, Labor, Education Policy,
Economic Development, and Immigration Economics. I would also be happy to teach other
introductory classes.

I have taught four classes over the span of my teaching experience. At Georgia State
University (GSU), I taught a Principles of Macroeconomics course of nearly 100 students
and two Economic Development courses designed for upper-level economics students, includ-
ing a Maymester course of 19 students. Out of a 5-point scale, students in each of these
courses rated my teaching effectiveness above average in relation to the overall Economics
Department. For example, in my Maymester course, students rated me 4.9 compared to a
department average of 4.0. Based on my excellent teaching record, I was awarded the De-
partment of Economics’ Excellence in Teaching Award in 2019. In addition to these courses,
I also taught one review/recitation course in Foundations of Econometrics for undergraduate
minority students enrolled in the 2017 AEA Summer Training Program at Michigan State
University. The student evaluations for this course align to those I received in previous
courses and I was awarded the Outstanding Teaching Assistant Award.

In addition to in-person courses, I also have experience with online classes. I served as a
Teaching Assistant for a Masters-level International Trade course, the first online graduate
class in the Economics Department at GSU. I prepared narrated slides and lecture videos, and
moderated online class discussion forums. I also completed a certificate in online teaching
at GSU’s Center for Excellence in Teaching and Learning. I incorporate online tools in
traditional courses as well, by posting narrated slides when needed, and organizing online
class material in a way that is accessible to all students.

The teaching methods I use vary with class size and course level. For large, introductory
classes, I employ several tools such as in-class activities, student participation and discussion,
and several review sessions. One of my favorite approaches to foster peer discussion is to
introduce topics using videos that depict economic concepts in pop culture. For example,
I have used clips from TV shows to demonstrate different types of unemployment. After
showing the clip I usually conduct a think-pair-share exercise on a discussion question. I like
this activity because it engages students who may have different learning styles (e.g. visual,
auditory, and read/write learners) while demonstrating the relevance of economic theory in
everyday life. In my experience, students respond well to contextualizing economic concepts
to topics they can relate. Students in the introductory macroeconomics class commented in
the course evaluation that I gave “amazing examples” and “used many resources” to explain
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and clarify concepts.
I also provide opportunities for review and test preparation, which help with student en-

gagement significantly. Often, students in introductory classes are not only being introduced
to Economics for the first time, they are also getting accustomed to college. For some stu-
dents, this may be the first time learning key study habits. Thus, I incorporate study groups
during review sessions by asking students to work through practice problems together. When
class size allows, this activity can take place in a game setting where I set “stations” around
the classroom and ask groups to work through one problem in each station. During these
review activities, I commonly serve as a facilitator and encourage peer learning by redirecting
questions rather than answering directly. This activity increases student confidence in their
own skills by allowing them to arrive at solutions through group effort, and not simply by
the instruction of the professor.

Smaller, upper level classes offer exciting opportunities to engage students who have a
higher level of understanding of economics and clearer expectations for their own career
paths. To meet the higher analytical standards of an upper level class, I incorporate as-
sessments that ask students to think critically about an economic problem and apply their
knowledge of economic theory in the proposal of a solution. For example, in the Economic
Development classes I taught, I designed an assignment in which students chose a country
of interest and utilized data to identify an economic issue in the country. Students devel-
oped a short proposal clearly describing the problem, outlining previous policy solutions
and shortcomings, and proposing a new policy with its expected outcomes. This assignment
provided the students with the opportunity to apply theories and policies they learned in
class, autonomy in choosing a topic and country of their interest, and experience conducting
policy analysis.

Beyond teaching economic concepts and skills, I also view my courses as an opportunity
to build mentoring relationships with students. The first step is to show that I care about
their success beyond a grade in the classroom. I do this by encouraging visits during my
office hours and letting students know that they can also come if they want academic advice
beyond the course. So far, I have helped students prepare for internship interviews and
graduate school applications. I also believe it is important to provide positive feedback and
encourage students to be confident in their own skills. Overall, my teaching strategy to hold
both the students and myself to a high standard in the classroom is reflected in the comments
that students made on my evaluations. Students expressed being “challenged. . . in helpful
ways”, having learned a lot and enjoying the classroom culture that I created.

Looking forward, one particular course I would like to teach is Economics of Education
and Policy. I would organize the course into three sections. Students in this course would
first learn about the historical and contemporary context of education policy in the United
States, including a brief overview of current topics. After this introduction, I would do
an in-depth review of the theoretical models and empirical methods relevant to education
policy research. Lastly, I would present contemporary research in education policy as means
to apply the concepts learned in the second part of the course. In sum, I am confident
that my experience has prepared me well to teach in a variety of class sizes and teaching
formats. I am committed to continue teaching economics using fun and engaging methods,
leveraging current topics to highlight the application of concepts while incorporating group-
based learning.
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